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Introduction
Jobs for the Future received funding from the W.K. Kellogg Foundation to support the work of building and evaluating partnerships among early college high schools and their community and higher education partners.  More specifically, the W.K. Kellogg grant funds several core activities of the Early College High School Initiative:  

1) Community engagement strategies and activities of four ECHSI intermediaries (Antioch University Seattle, KnowledgeWorks Foundation, Middle College National Consortium, and SECME); 

2) Case studies of early college high schools; 

3) Development of a Student Information System for early college; 

4) Peer learning network among ECHSI intermediaries and schools; 

5) Development and dissemination of tools and resources; and 

6) Literacy development in early college high schools.  

In addition, the Foundation’s generous support has enabled JFF to investigate five research questions related to the early college Theory of Change.  These questions have provided a framework for intermediary documentation and reporting and have driven JFF-initiated research and development of tools and resources including those submitted with the 2004 and 2005 progress reports.  The guiding research questions are: 

· What are the high school and college components and areas of collaboration required for students to successfully complete a dual degree?

· What do these components look like in operation?  What factors are essential for students’ successful completion of the program within and across schools?

· How does participation in the program affect diverse students’ sense of efficacy, future aspirations and ambitions, and academic performance?

· What role does community engagement play in the program’s development and in the achievement of its goals?

· What state policies support and inhibit program development and student achievement?

The following report describes JFF’s and intermediaries’ activities over the period, 09/01/04 – 08/31/05.  Materials and publications developed during the reporting period are referenced in the main body of the report and included in attachments. 

Report Narrative

Since the inception of the Early College High School Initiative in 2002, more than 70 early college high schools have opened their doors.  These schools and their higher education and community partners are committed to the goal of making the transition from high school to college more successful for all students.

JFF has focused its role as national coordinator for the Early College High School Initiative on three overlapping areas:  policy, intermediary school development capacity, and school-level practices that best serve the needs of those groups of high school students who are ultimately underrepresented in postsecondary education.

Policy.  In 2004, JFF published a paper describing optimal state policies that support student access to postsecondary opportunities during the high school years.  State Policies to Support and Sustain Early College High Schools (Hoffman, N.; and Vargas, J. 2004) provides guidance to policy makers on how to move students more efficiently through the pipeline.  

The report also raises new and complex policy and finance issues for states: to integrate secondary and postsecondary education within a single, small school, states and districts must be able to facilitate funding, staffing, and the crediting of courses across educational sectors. In addition, student eligibility guidelines for taking college courses must be broad enough to include students targeted for early college high schools provided they could demonstrate they are ready to take college courses.

Drawing on lessons learned over the first two years of the Early College High School Initiative, this report recommends state policies needed to support these new schools. Because early college high schools blend secondary and postsecondary education, the public policies most relevant to these schools are legislation and regulations that define eligibility, differences of jurisdiction between the secondary and postsecondary sectors, and those that attempt to bring the two sectors into better alignment. 

Five types of policy can support early college high schools:

· Dual Enrollment Crediting and Eligibility Criteria: College courses can supplant high school courses. Eligibility requirements for college courses are based on student readiness in the subject area. 

· Transfer: ECHS courses are transferable from ECHS to two- and four-year institutions. 

· Teacher Certification: Teacher certification is flexible: professors can teach in high schools.

· Funding: Secondary/postsecondary funding streams can be merged. 

· Autonomy: Schools have key autonomies (e.g., hiring, curriculum, budget). 

No state includes all the policies needed to support fully early college high schools. However, some states have policies that can be reshaped to meet ECHS goals. Overall, the broader agenda to increase postsecondary success rates would be enhanced by continued efforts to align standards for secondary and postsecondary exit, entrance, and placement. States should create formal vehicles—such as joint legislative committees and other decision-making bodies—that can govern across secondary and postsecondary education.

ECHS state intermediaries, including KnowledgeWorks (Ohio), Utah Partnership, Board of Regents/P16 (Georgia), and Community Foundation of Texas, have played a leadership role in assessing state strategies and formulating recommendations for policy changes in each of the five areas listed above. Case studies of the progress of each of these state intermediaries are included in the attachments.  However, there is much work yet to be done.  States continue to struggle with fiscal constraints.  Discretionary spending for higher education often bears the consequences of tough fiscal conditions.  This continues to be a challenging environment in which to implement ECHS and seek policy change. JFF’s goal is to provide support for better integration of policy strategy into intermediary work.  An additional priority is assisting intermediaries to implement school sustainability strategies.  JFF has contracted with a consulting firm to conduct cost-benefit analyses and finance models for early college.

JFF continues to collaborate with national policy organizations and Congressional staff to help inform national efforts to increase postsecondary access and success.  For example, JFF has conducted briefings for Congressional staff, shared lessons learned thus far in the initiative, and provided information and analyses on early college.  However, Federal policy advocacy has been slowed by the delay in Congressional deliberations, over reauthorization of the Higher Education Act and Perkins Act.

Table 1 presents a summary of JFF’s analyses of state policies to support and sustain early college high schools, including principles, typical policy barriers and recommendations.

Table 1:  Summary of State Policies to Support and Sustain
Early College High Schools*

	Principle
	Typical Policy Barriers
	Recommendations

	Dual Enrollment/Dual Credit: ECHS college courses can count simultaneously for high school graduation, college credit, and high school day/minute requirements. 
	Restrictions on the use of college courses to fulfill high school seat-time or Carnegie Unit requirements

Choice of either high school or college credit but not both

Caps on number of college courses high school students may take
	Give discretion to secondary and postsecondary schools to grant dual credit toward program and graduation requirements.

Permit college course work to count toward minimum seat-time requirements for high school.

Authorize high schools to determine how many college courses a student may take in a given period.

	Eligibility for College Courses: Eligibility requirements for college courses assess academic readiness but do not exclude students based on “all-or-nothing” criteria.
	Restrictions on access to any dual enrollment course based on combined assessment scores or GPA

Restrictions based on age or grade-level
	Base eligibility on performance criteria, not age or grade-level.

Regulate access on a subject-specific basis corresponding to subject-specific performance.

Alternative Approach

Allow open access but grant college course credit only after students pass an external exam or assessment.

	Transfer: ECHS-generated college course credits can be transferred to meet general education and academic major requirements for Associate’s and Bachelor’s degrees.
	No systematic means of equating courses across states’ higher education institutions

Unique prerequisites set by academic departments that can only be fulfilled within the same institution

Uncertainty from four-year colleges regarding admission status of students with dual-credit courses
	Mandate formal articulation agreements within and across state higher ed systems.

Make prerequisites transparent for transfer into general education and major requirements for degree programs.

Make transfer agreements widely accessible to schools and individuals.

Require public higher ed institutions to accept dual credit courses as equivalent to courses transferable under articulation agreements.

	Teacher Certification: High school teachers are permitted to teach college-level, credit-bearing courses, and college professors are permitted to teach high school students within an early college high school.
	State and union regulations that prohibit college instructors from teaching high school students

High school teachers who cannot meet hiring criteria to become adjunct professors at selective postsecondary institutions
	Designate college instructors as “highly qualified” under NCLB and state rules, if they have taught for three years in their discipline.

Provide incentives, such as adjunct professor status, to teachers in return for allowing college instructors to teach in high schools.

Reward postsecondary institutions that encourage faculty to work in local high schools

	Funding: Early college high schools can combine funding streams: high school per-pupil allocations, postsecondary per-credit allocations, and state financial aid or incentive dollars.
	Lack of FTE reimbursement for dual enrollees at four-year public colleges

Ineligibility of high school students for federal and state financial aid

Disincentives for high school participation in dual enrollment because high school loses dollars when students leave

Inflexibility of funding rules to pay for per-credit costs of cohorts of students 
	Allow schools to claim K-12 per-pupil ADA until age 21.

Permit a portion of per-pupil ADA to follow students to pay for college credits.

Give high school students access to financial aid if 50% or more of their coursework is college-level in ECHS courses.

Allow four-year public colleges to claim FTE reimbursement for dual enrollees.

Alternative Approach

Create a K-16 Innovation Fund of combined secondary-postsecondary per-pupil revenues.

	Autonomy: Schools have enough autonomy to make decisions that enable accelerated advancement and integration of secondary and postsecondary education.
	Insufficient autonomy at the school-level from state and district controls 

Policies that do not comparably fund charter schools or do not hold them accountable distinctively from district schools
	Encourage more agreements at district or state level that grant autonomy in exchange for accountability.

Fund such schools at the same rate as districts in which they are located.

Hold schools accountable only for students they serve and allow some districts to operate charter-like schools.


* Specific recommendations may vary from those above based in part upon differences in states’ secondary and postsecondary institutions and policies.

Strengthening intermediary capacity.  JFF has used multiple strategies to build the capacity of intermediaries to select, develop and sustain effective early college high schools. Intermediaries are not uniformly prepared to carry out in a timely way the necessary school development and policy work, due to leadership and staffing issues (including turnover), organization, or lack of a coordinated strategy.  In addition, development of early college high schools is a new and difficult area of work and there are few extant models that can provide examples and clear guidance.  

JFF’s strategy has been to create awareness of specific school designs and conditions essential for the creation of schools that blend secondary and postsecondary education. This has been accomplished by drawing on examples from within the network, e.g., middle college, as well as outside the network, e.g., University Park Campus School. Table 2 is an overview of essential early college design elements.  JFF technical assistance, tools and intermediary support activities, including peer learning convenings consistently reinforce these design elements.  The major activities described below are all organized based on the goal of strengthening and supporting ECHSI intermediaries.  One significant challenge to this work is to develop a new generation of technical assistance supports both based on lessons learned, and on constantly developing capacity level of intermediaries. 

School-level practices.   Many of the students targeted by the early college initiative experience significant development issues created by a lack of preparation in the elementary and/or middle grades.  Development of literacy and mathematics skills, in particular, is necessary in order to prepare students for rigorous high school and college-level work.  With the support of the W.K. Kellogg Foundation, JFF has piloted a literacy project to build the capacity of intermediaries, enable teams to assess students’ and schools’ needs and develop action plans based on research and effective practice.  

JFF has also drawn extensively on the capabilities of the staff of the University Park Campus School, in Worcester, MA to provide a summer internship for early college/intermediary/postsecondary teams to experience first-hand what a rich literacy and mathematics instruction looks like in an urban school.  University Park Campus School has been recognized as one of the highest performing schools in the U.S.  The school serves one of the economically poorest communities in the state.

In the upcoming year, JFF will build on the literacy and summer institute work to develop a school leadership network, and school residency programs based on early college design principles.

Major Activities

The following sections describe JFF’s progress in supporting the activities supported by the W.K. Kellogg Foundation. 

Table 2:  Early College High School Design Elements 

	Design Element
	Description

	School Autonomy
	Congruent with district policy, school exercises autonomy on issues of governance, staffing, budget, student assessment, curriculum, scheduling, professional development, access to school and student data, parent and community involvement.

	School Mission/Culture
	Mission and vision for the school, including student outcomes, consistent with ECHS Core Principles.  School culture reinforces students’ identity as college goers.

	Leadership
	Collaborative leadership model and shared governance structure involving secondary/postsecondary partners.

	Student Recruitment, Selection, and Assessment
	Strong focus on students who are underrepresented in higher education, including low-income students, students of color, first-generation college-goers, and English language learners. Student assessment results drive Instruction, personalized learning, and student support. School conducts outreach to middle grades or incorporates middle grades as part of school structure.

	Location
	School has an appropriate facility for carrying out instructional and other integral activities based upon the mission and vision. Early college high schools that are not located on a college campus have designed strategies and activities for fostering a college-going culture, including campus visits and weekend, Saturday, and summer programs on campus. Schools that are located in large high schools are part of a building-wide reform strategy.

	School/Higher Education & Community Collaboration
	Formalized and ongoing procedures or structures enabling high school and higher education partners to plan and implement a coherent program across institutional levels, identify issues and challenges, and problem solve. The budget reflects resources for supporting ongoing collaboration of high school and higher education faculty, parents, and community, including planning, evaluation, and a college liaison who can advocate for the school and serve as bridge to the college.

	Curriculum, Scope, and Sequence Leading to High School Diploma and AA/2 Years of College 
	School has formulated an academic plan showing how students will progress toward goals, including high school, college, and dual credit courses by semester and year for each year (and summer school, as appropriate), when they will satisfy district and state examination requirements, and when they will complete other school requirements, such as community service, internships.

	Instructional Practice
	Research-based strategies and practices to engage students in learning, literacy development, and mastery of skills needed for success in college-level work. Instructional strategies, practices, and student supports are aligned with school mission, academic goals, and an assessment of students’ personal and academic needs. Students learn to use and apply technology. School has identified qualified teachers and instructors to teach college and high school courses based on local and state certification and other regulations. The budget reflects resources for ongoing collaboration of high school and higher education faculty in course planning and professional development.

	Ongoing Student Support
	Student support structures are in place to respond to students’ academic and personal needs, including advisory structures, student cohorts, tutoring, learning communities, mentoring, and guidance services offered by the early college and/or college partner.

	Financing
	School has a sustainable financial plan for supporting strategies and activities required to accomplish mission and goals. Plan includes how students will earn 60 college credits or Associate’s degree.

	Student Transfer and Transition Options
	School has identified and put into place counseling and support to help students prepare for successful transition from early college high school to further postsecondary education or training.

	Research, Evaluation 
	School and postsecondary partner collect and utilize data (including student work) to support continuous improvement of instruction and student outcomes. 


A. Case Studies and Documentation

Case Studies. JFF produced or commissioned case studies that described three early college high schools:  

· California Academy for Liberal Studies (an NCLR school located in Los Angeles, CA), 

· Dayton Early College Academy (a KnowledgeWorks school located in Dayton Ohio), and 

· Wallis Annenberg School (formerly Accelerated High School; a Woodrow Wilson National Fellowship Foundation early college).

Lessons from the California Academy of Liberal Studies:  Designing and Financing an Integrated Program of College Study provides an illustration of how an early college is organized to provide academic and social supports necessary to engage students in a highly rigorous program leading to a high school diploma and up to two years of college credit.  Of particular note, the school design prepares and supports students who enter school with limited academic skills and English language proficiency.  

The case study offers guidance to other schools and school developers in planning early colleges with clear and specific school designs, including preparation beginning in the middle grades.  The school design is clearly articulated including how the academic program and college courses are financed. A copy of the case study is included with this report.

It’s Kind of Different:  Student Experiences in Two Early College High Schools, written by Ron Wolk, is based on a study commissioned by JFF and conducted by Harvard University researchers. Interviews were conducted with students, teachers, administrators, and parents from the two schools (Dayton Early College Academy and Wallis Annenberg High School).  The study also used survey instruments to measure the degree of connection students feel to different domains in their lives, including school, family, friends, future prospects, and risk-taking behavior.  The research included findings in eight focus areas:

· Educational identity-high expectations contribute to students’ sense of the possibility of higher education.

· Continuous support-teachers nourish development of educational identity by helping students meet demands of a rigorous academic curriculum.

· Caring relationships-relationships are integral to development of educational identity

· Support for staff-staff commitment and level of involvement while high also hold potential for burnout.

· Challenging environment-developmental education and other supports are part of what make early college high schools special.

· Importance of learning spaces-location of the early college may prove to be as instrumental to success as other factors.

· Constructing knowledge-inquiry and co-construction of knowledge lead to deep learning as opposed to fact memorization.

· Widespread and intense commitment-it appears that long-term success will depend on building and sustaining strong leadership teams.

JFF has already begun wide dissemination of these studies, including to early college high schools and intermediaries.

Documentation of ECHS.  Each of the four ECHS intermediaries supported by the W.K. Kellogg grant has submitted an annual progress report.  The reports are included in the attachments.  In their reports, the intermediaries describe their Theory of Change, school designs, target student population and how various stakeholders are engaged. Several important themes reflected in the reports are summarized in the following section.

Each of the intermediaries remains committed to the target population identified at the beginning of the initiative.  Antioch has adopted the ambitious goal of transforming Native student educational norms in a single generation.  School design characteristics reflect the populations targeted for early college.  For example, Antioch’s affiliated early college high schools emphasize high school and college course content that is both academically rigorous and that infuses cultural content related to Native communities.  Tribal elders and experts are engaged with higher education faculty to revise existing course content, as well as create new courses.  SECME’s goal of expanding the number of underrepresented students who enter STEM careers is reflected in the school focus on internships.  Middle College National Consortium schools serve a student population described as “at-risk.”  The Consortium schools make extensive use of data in order to constantly improve teaching and learning and opportunities for student success.  SECME’s Durham partner includes programs at the middle school level to prepare students for success in the early college, specifically focusing on mathematics and literacy skills.

SECME raises an issue also addressed in early evaluations of ECHSI.  As a result of state policies, some schools operate under restrictions regarding student enrollment.  For example, in Florida, students must attain a minimum score on assessments in order to be eligible for dual enrollment.  Policies of this type may limit a school’s ability to serve the most educationally needy students.  SECME’s strategy thus far has been to work through local advisory committees and parent groups to provide district pressure to find solutions, including waivers and policy changes.

Intermediaries have revised their community engagement strategies as a result of their experiences.  Antioch and KnowledgeWorks, for example, have responded to the need for deeper community engagement by building local infrastructure and support.  Antioch supports local Community Resource Committees that inform, convene and mobilize community and Tribal stakeholders.  KnowledgeWorks has begun to identify local Centers of Strength, organizations that have the capacity to engage diverse segments of the community and that coordinate and take ownership over the process of expanding and sustaining community involvement and support for the early college.   SECME has begun to play a greater role in local community engagement through increased parent training and generation of higher education support for professional development, and summer programs for students.

The geographic focus of intermediaries also influences the strategies used to engage public stakeholders.  The two intermediaries with a state-level focus, Antioch and KnowlegeWorks, have staff resources to conduct advocacy activities, including participation on committees and state task forces.  Antioch has also been funded to expand its school development work beyond the state of Washington.  In support of this work, Antioch has made important linkages to the federal Office of Indian Education. 

The four intermediaries have also invested significant effort into engaging higher education partners.  Each sponsors convenings, professional development and TA sessions for secondary/postsecondary faculty.  Antioch and SECME have become much more explicit regarding expectations for collaboration, as evidenced in revised RFPs and MOUs/agreements.  Middle College Consortium requires schools to have a liaison who is an “insider,” familiar with the college culture.

Table 3 provides a brief summary and overview of how each of the four intermediaries has conceptualized its community engagement efforts, including primary stakeholders targeted, how they are staffed for this work, how they structure and organize the work and their major engagement strategies.

B. Student Information System

JFF and EDsmart have developed a Student Information System to provide a cross-network MIS and evaluation framework to support data collection and analysis, and continuous improvement over time, including:

· Comprehensive student- and school-level data for all schools funded through the Early College High School Initiative (approximately 135 schools):  student demographics, standardized test scores, attendance, prior education and assessment results, grades, course progression, college course credits earned, and SAT/ACT scores.

· Data analysis across domains:  comparisons of students, cohorts and schools with Early College High Schools overall, as well as local-, state- or national-level data; student performance and comparisons on multiple measures including race/ethnicity, economic level, language, mobility, graduation and degree attainment.

Table 3: Brief Summary of Community Engagement:  

4 ECHS Intermediaries

	Intermediary
	Primary Stakeholders Targeted
	Staffing & Consultants
	Structure and Organization
	Major Engagement Strategies

	Antioch
	Students

Parents, family

Federal, state and tribal policymakers

EC & College partners

District & School Leaders

Tribal or elders, leaders, members, others
	Community Engagement Specialist

Policy Coordinator

Evaluation Contractor
	Local Community Resource Committees

Tribal Liaison

Contracts with postsecondary institutions to infuse course content
	Peer learning convenings

TA and training to school teams

Extensive community and tribal outreach

	Knowledge-

Works
	Parents, family

State policymakers

EC & College partners

District and School Leaders


	Community Engagement Specialist

Policy Department
	Local Centers of Strength
	Peer learning convenings

TA and training to school teams

Grants to each school for community outreach, recruitment



	MCNC
	EC & College partners

Students
	Research/

Evaluation Contractor
	Document student and school outcomes

Surveys to identify student characteristics, needs
	Use data for TA, peer learning convenings, professional development 



	SECME
	Parents, family

State policymakers

EC & College partners

District and School Leaders

Business, Industry
	Community Engagement Specialist

Parent Program Coordinator
	Local Parent Coordinator

Local Advisory Committee
	Peer learning convenings,

TA, training, professional development 

Student lifeternships/ internships 

Networking, Resource development


· School and intermediary access for planning, intervention and support:  ongoing access by schools and intermediaries to data indicating student progress, including how students are performing overall and how specific groups are performing.

· Follow-up and long-term impact: ability to track student outcomes and the impact of Early College High Schools over time (e.g., tracking postsecondary enrollment and attainment).

During the period January 2005 to June 2005, JFF and Policy Studies Associates completed Data Access Agreements with districts to obtain data for students enrolled in early college high schools.  The agreements cover 35 of 46 existing early college high schools.  The system will go live online by the end of October 2005.  JFF plans to use data from SIS as part of the annual reviews conducted in conjunction with the Bill & Melinda Gates Foundation each spring.

During the next year, a primary focus will be to complete data acquisition for the first group of schools (open as of September 2004) with which JFF has Data Access Agreements (DAA).  This will include demographic, pre-echs, high school and college records.  JFF will conduct follow-up to obtain additional DAA for the 11 schools not included in the first group. DAA will be obtained for a second group of schools (that opened in the 2005-2006 school year).  
C. ECHS Network

JFF convenes early college intermediaries to provide peer learning and opportunities for reflecting on initiative challenges and strategies.  Two-three members of each intermediary staff attended convenings in October 2004, in Denver, CO, January 2005, in San Francisco, and May 2005, in Cambridge, MA.  In addition, JFF convened state intermediaries in April 2005 in a meeting co-sponsored by KnowledgeWorks.  The convening focused on issues, challenges and strategies faced by intermediaries that work on a state level.  Representatives attended from the New Schools Project (NC), KnowledgeWorks (OH), Community Foundation of Texas, Utah Partnership, and Board of Regents/P16 (GA).

D. Creation and Dissemination of Tools that Promote Engagement

JFF produced and disseminated tools to support development of early college high schools and engagement of higher education stakeholders in planning, curriculum development, and instruction. These tools were distributed through on-site technical assistance, peer learning meetings, and through the ECHS extranet.  Copies of the tools are included in the attachments.  Tools included:

· ECHS Benchmarks

· Literacy Needs Assessment

· How to Use Data to Improve Student Performance

· Intermediary Data Collection Planning Tool

E. Literacy Guide/Framework

With support from the W.K. Kellogg Foundation, Jobs for the Future launched an eighteen month-long project with nine early college high schools, their college or university partners, and their intermediaries beginning in October 2004. Up to 5 additional schools will be added in Fall 2005.  The project’s goals are to:

· Work with a subset of early college high schools to identify each school’s literacy needs, determine what resources exist, and develop and implement a school-wide literacy action plan to fill the gaps;

· Align the literacy expectations of early college high schools with those of their postsecondary partners to accelerate students’ acquisition of literacy skills;

· Build on the literacy knowledge, skills, and strategies of early college high schools’ faculty and administrators, their postsecondary partners, and ECHS intermediaries in the areas of literacy development for English Language Learners, intensive intervention for struggling readers, reading and writing assessment, and content area literacy skills;

· Collect and review a variety of data on students’ demonstration of their literacy skills to refine the school’s action plans and instructional practices; and

· Provide opportunities for ECHS literacy teams and intermediaries to share their knowledge and learning among themselves and within the ECHS network.

During the second year of the literacy project, JFF conducted two site visits to the participating early college high schools and convened two Literacy Institutes, in Los Angeles (February 3-4, 2005), and Cambridge (July 21-22, 2005). Attendees rated highly the value of practical, school-based strategies and materials.  Each participating team member completed a Literacy Needs Assessment.  JFF analyzed each team’s response and the team and JFF used the results to develop a School-Wide Literacy Action Plan (examples are included in the attachments).  

F. Dissemination

Dissemination of ECHS findings and products was a central aspect of the overall communications strategy for the initiative. Our activities have been successful in helping 

Table 4: ECHS Extranet Usage for 9/30/04- 8/31/05
	· 
	· Percent 
	· Number 

	Intermediaries
	14
	113

	JFF Staff
	4
	31

	Grantees
	32
	247

	Funders
	3
	26

	Researchers
	2
	18

	Other
	45
	347

	Total
	100
	782


intermediaries and the initiative to attract new investors; raise the profile of early colleges among state and federal policymakers and other key audiences of decision

makers; and generate strong and consistent interest within the educational community in launching new early colleges.


Extranet.  JFF shares tools and resources across the initiative through the early college extranet.  Table 3 includes ECHS Extranet usage for 9/30/04-8/31/05.  Nearly 8,000 users accessed this resource over the last year, including school staff, intermediaries and higher education partners.  The Bill & Melinda Gates Foundation also disseminated early college resources and tools to other small schools grantees.

JFF participated in numerous conference and meeting presentations.  Through its participation, JFF endeavored to communicate with and educate foundations, state leaders, and policy organizations about ECHS policies and their relationship to broader postsecondary access and success policies.  JFF participated in key policy convenings, including Western Interstate Commission for Higher Education, National College Access Network, U.S. Department of Education High School Summits, Pathways to College Network, National Governors Association, Aspen Institute, and National Center for Public Policy and Higher Education Associate’s Program, Career Technical Education Conference, Technical Assistance & Leadership Center Conference, New England Dual Enrollment Forum, and Wingspread Conference.

Publications.  JFF produced or commissioned the following publications.  Copies are included with this report.

· Lessons from the California Academy of Liberal Studies:  Designing and Financing an Integrated Program of College Study

· It’s Kind of Different:  Student Experiences in Two Early College High Schools

· (Harvard University Study Commissioned by JFF) Igniting and Sustaining Educational Identity Development:  Findings from Two Early College High Schools

· Head Start on College:  Dual Enrollment Strategies in New England

· Fast Track to College:  Increasing Postsecondary Success for All Students

· Add and Subtract:  Dual Enrollment as a State Strategy to Increase Postsecondary Success for Underrepresented Students

Conclusion

Support of the W.K. Kellogg Foundation has helped to build the capacity of Early College High School Initiative intermediaries and schools by developing and testing strategies, documenting lessons learned, providing a framework for literacy development, and establishing strong collaborations with various stakeholders, including postsecondary institutions.  The following attachments document this important work. 

Financial Report

Antioch University Report

KnowledgeWorks Report

Middle College National Consortium Report

SECME Report

ECHS Case Studies

Policy Case Studies

Literacy Project

Resources and Tools

Additional Publications
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