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Community Engagement: Early Lessons from Early College High Schools

Michael Webb

Introduction

The W.K. Kellogg Foundation has provided support to develop and evaluate strategies that engage schools, communities and higher education institutions in planning and implementing the Early College High School Initiative.  Early college high schools are small, personalized schools that demand rigorous, high-quality work and provide extensive support systems to motivate and prepare students to complete high school and an Associates Degree, or two years of credit towards a Bachelors Degree.  Early college high schools compress the number of years needed to achieve a high school diploma and two years of college work and eliminate the physical transition between high school and postsecondary education. These schools aim to improve postsecondary entry and completion rates by removing preparation, financial and other barriers to college.

This report establishes a context for, and describes emerging efforts to engage institutions of higher education, school districts and various community stakeholders in developing in early college high schools.  The report contrasts three different approaches to community engagement and early evidence of the impact of each approach.

What is community engagement? 

The term “community engagement” captures a range of activities and strategies that include stakeholders in planning, decision-making, information sharing, and assessing local initiatives with the ultimate goal of improving the community’s quality of life.  Community engagement involves formal and informal leaders, residents, community groups, service users, care providers, local government and businesses in decision-making processes, shaping and informing the way services are delivered. Individuals, organizations and agencies pursue community engagement to meet social and economic needs such as healthcare, quality education, rural and urban development and safety and security.

A major characteristic that distinguishes it from consultation is that community engagement is not a program, but an ongoing and interactive process to strengthen and enhance support and leadership for community improvement. Community engagement involves members of a community in assessing, planning, implementing, and evaluating solutions to problems that affect them. Key to any community engagement effort is the ultimate goal of improving the community. Communities often bring together people from many cultures, neighborhoods and institutions. In addressing community engagement across multiple communities, cultures, and institutions, it is important to focus on the shared goals that unite community members.

[image: image1.emf]The process of community engagement 

often involves overcoming mistrust, 

perceptions of past discrimination, and

managing relationships among people of

different cultures. Planners and facilitators 

can not afford to overlook the importance of 

strategies that increase the value placed

on diversity, and that promote and

enhance credibility.

The W.K. Kellogg Foundation has identified 

eight characteristics of vital partnerships 

engaging various community constituents

(sidebar).

What are benefits of community 

engagement?
Why community engagement? If stakeholders

have a better understanding of the Early 

College Initiative and have input in defining

the direction the initiative should take, schools

will more accurately reflect local needs, and

as a result will more likely achieve high

levels of acceptance and support from 

the community. 
Local needs may include decreasing the
school drop-out rate, or establishing a pipeline

to jobs and careers that respond to local 

economic and labor force opportunities.   However, far too often, business and industry leaders, community organizations, parents and other stakeholders are informed about educational changes rather than being involved in planning, developing or implementing changes. Community members who are involved are more likely to support early college.  In order for community engagement to succeed, the founding principles of collaboration and coalitions must affirm the value of the talents and experiences that each member of the community brings.

Another important benefit of community engagement is support for sustainability.  New programs, or initiatives such as early college, are often established through grants and temporary funding streams.  Community support is often required in order to sustain 

 new programs and initiatives.  Such support may take the form of local fundraising drives, establishment of community foundations, and provision of in-kind support.  A local business may contribute temporary or permanent space.  Local donors may provide funding.  Civic organizations may provide volunteers or student internship sites.  Postsecondary institutions may provide tutors and mentors.  Community organizations may provide social services.  Voters may approve bonds or propositions for continuing use of public funds to support the program or initiative.

Tapping community support requires informing and engaging various stakeholders in planning and implementation.  Individuals and organizations are much more likely to support an initiative or program if they understand its importance, share the goals and recognize the value in responding to community needs. 

How to evaluate community engagement? What are the benchmarks of success for community engagement?

One way to measure the impact of community engagement efforts is to identify benchmarks of success.  These are indicators or conditions which, when institutionalized, yield highly engaged communities. Based on these indicators, partnerships can design community engagement rubrics to assess its stage of development in the process of engagement.

The Intercultural Development Research Association has developed a rubric for measuring “the stage of development of engagement between schools, including institutions of higher education, and their communities.” 
   The rubric uses a four point scale to assess progress in achieving the W. K. Kellogg Foundation’s eight characteristics of effective partnerships and engagement (see sidebar, page 2). 

Focus groups, interviews and surveys are three strategies for evaluating community engagement.   A number of organizations have developed protocols for evaluating engagement.
  Community engagement plans should include procedures for obtaining  continuous feedback from stakeholders to identify strengths and weaknesses, and generate ideas for new approaches.

Community engagement in early college high schools

The Early College High School Initiative promotes engagement of communities and postsecondary institutions in the design and development of schools that blend

high school and higher education. The extensive engagement of stakeholders, including postsecondary institutions, school districts, parents, business and industry and local government is crucial due to the unique characteristics and requirements of early college high schools. Table 1 describes the stages of development and actions necessary to build community engagement identified by KnowledgeWorks Foundation, an early college intermediary organization.

School district and postsecondary institution engagement is necessary in early college design. Early college high schools represent a change in the structure of the high school years.  They blur the distinction between secondary and postsecondary education. Early college high schools afford students with the opportunity to earn up to two years of college or an Associate Degree, along with a high school diploma, in four  or five years. The schools seek to achieve the goals of academic preparation and acceleration by organizing the curriculum to create a coherent course of study leading to a high school diploma and two-year postsecondary degree, and by providing the academic and social supports necessary to prepare students for success in college level work by the tenth or eleventh grade.  

Early college high schools differ significantly from regular high schools in important ways: 

· Program structure: Students pursue a course of study leading to a high school diploma and an Associate’s degree, or two years of college credits.

· Planning and coordination: Collaboration, cooperation and coordination is required across institutions, postsecondary institutions, school districts, and other stakeholders. 

· Acceleration: Early colleges serve students who are underrepresented in traditional college preparatory tracks.  Schools and postsecondary institutions must be designed  to get students’ skills up to grade level, prepare them for rigorous instruction, and provide ongoing academic and personal support.

· Financing: Early college high schools must be financed to cover the costs associated with college courses, tuition/fees, college textbooks.

· Personalization: Early college high schools are highly personalized with low student-teacher ratios.  Schools engage adults as mentors, counselors, facilitators.  Most schools utilize services provided by their postsecondary education partner, including counseling and advisement services, computer center, and tutoring.
Postsecondary institutions and school districts must resolve complicated issues such as award of dual high school and college credit for the same course, determining what factors should be considered in decisions about students’ college readiness, how will college tuition and fees be paid, who will teach which classes, how will high school 

Table 1:  Early College Partnership and Stakeholder Development

(Source:  Adapted from KnowledgeWorks Foundation, Cincinnati, OH)
	Action
	Guiding Questions
	Outcome

	Initiate a discussion among partners regarding the assumptions of the Early College Initiative.
	· What key issues does the Early College High School address that other initiatives/work has not?
· Are there any additional assumptions that need to be added to the list?
	A list of Early College High 

School assumptions specific 

to the partnership.  



	Assess the needs of the community.
	· What data exist (Department of Labor, US Census Bureau, community organized needs assessments, etc.) that could help inform the design of the Early College High School?
	A statement of need that refers to existing data.

	Craft a single vision of an Early College High School.
	· What will our Early College look like and what is the mission?

· How can multiple visions be integrated into one coherent conceptual frame that all partners share?

· How will the school encourage students to pursue a baccalaureate degree?
	A coherent conceptual vision for an Early College High School.

	Develop agreement on the students to be served by the Early College High School.
	· What are the characteristics of the students you want to serve?

· How will you select the students?

· How will you gauge the student’s potential for success?
	A descriptive profile of students to be served.

	Define each partner’s

role and  expectations. for.
	· What is to be the role of each partner in the Early College High School?
· What are the specific expectations for each partner?
	Explicitly articulated definitions of partner roles and expectations.

	Develop a process and timeline to create the plan of building an Early College High School.
	· What is your planning and implementation timeline?

· Who will participate in the planning process

· What is the budget?
	A timeline and budget for planning and implementation.



	Gain explicit support 

of governing boards, faculty, unions (if 

applicable), principals, other key leadership.
	· What are key concerns from each perspective?
· How will leadership stay informed of the progress and  accomplishments of the Early College High School?
	Letters of support from governing boards, faculty, unions (if applicable), principals, and other key leadership. 

	Plan an ongoing  community 

engagement 

process.


	· What are potential questions, concerns, or aspirations the community might have regarding the Early College High School?
· How will the partnership utilize the data collected from the community to create a responsive design?
	Identify potential questions, concerns, or aspirations of the community.

A community engagement plan to gather data to occur at the beginning of Planning Phase 2.




graduation and associate degree requirements be fulfilled, and in many instances, how high school students will be integrated into a college campus environment.

Districts, postsecondary partners, parents and other stakeholders must devise and operationalize a variety of supports to help students be successful in early college. These supports include tutoring, counseling, mentoring, internships and development of college readiness skills.

Community engagement is a major strategy for sustaining early colleges over time. According to a recent study of the costs of early college, there is a significant gap between projected costs and revenues.1   Several factors account for this gap. The first is that per pupil dollars do not fully follow the students. With very few exceptions, full state ADA or ADM is not allocated to early college high schools, ostensibly because students are not considered full-time high school enrollees but rather enrolled in both high school and higher education. Second, many states lack an agreed-upon mechanism for a postsecondary institution to recover its costs for providing high school students with college courses. 

Early college high school can yield great savings for students and their families by including up to two years of college during the high school years at a fraction of the normal college cost.  However, the argument of cost savings is not always compelling.  Most states and local communities face serious economic times.  While early college high schools hold the promise of deferred benefits in terms of student outcomes. Many districts and postsecondary institutions are nonetheless hard pressed to identify additional resources today.  Stakeholders, including education leaders, policy makers and the public at large, must understand how the potential benefits of early college high schools warrant the allocation of fiscal resources in the current funding climate.

Three approaches to community engagement in early college high schools

The authors reviewed strategies for engaging communities of three early college intermediary organizations: Antioch University-Seattle, KnowledgeWorks Foundation, and SECME.  These organizations received funding through the Early College High School Initiative to plan and develop multiple early college high schools.  The review included information from annual and progress reports, site visits, interviews, and participation in town hall and other community meetings. 

The approaches and strategies were compared based on Goals/Purposes of community engagement; and Constituents Engaged.  For each of these areas, we observed similarities and differences in strategy. Where there is evidence, we have included indications of impact and progress toward achieving the community engagement goals identified by each intermediary organization.

First, it would be useful to provide some background on the three early college intermediaries included in the comparisons.

Antioch University-Seattle

The Early College Initiative for Native Youth includes seven schools throughout Washington State.  The seven sites are in two phases of development.  Three began serving students during the first half of 2004, and four sites are involved in planning their programs.  One additional site, an eighth school, will be added in September 2004 and will complete Antioch’s early college network.   

The three sites that began their programs this year were Ferndale, Medicine Wheel, and Tulalip.  Since January, 2004, they have served 260 students of whom 161 (62%) were Native and 99 (38%) were non-Native, first-generation college-goers.  For the first six months of operation, the three pilot sites have reached 2% of the state’s total Native high school population.  At full implementation by 2007, eight early colleges anticipate serving 1200 Native students and 700 other first generation college-goers.  This means that out of 8100 Native secondary students, Antioch’s early colleges will serve 15% of the state’s American Indian adolescents.

The early college initiative embodies the Kellogg Foundation’s depiction of the “engaged institution.”  This work is collaborative, inclusive, respectful, and socially transformative.  Unprecedented collaboration among tribes, high schools, and colleges has been launched to increase Native student academic achievement.  The Antioch early college initiative is operationalizing Kellogg’s principles of honoring the history, culture, knowledge, and wisdom of the communities it serves by integrating the culture of tribal communities into high school and college curriculum and revitalizing secondary and higher education institutions in the process.  The vision is to graduate young adults who can serve as leaders of their communities to realize Kellogg’s goal of helping “people to help themselves.”  

Antioch mapped out six goals to sustain and improve its engagement work and to increase the success of our early colleges:

Goal 1: Inform and involve EC stakeholders

Goal 2: Institutionalize stakeholder participation

Goal 3: Address literacy needs of EC students

Goal 4: Address policy issues to support EC

Goal 5: Disseminate the EC model nationally

Goal 6: Continue with project documentation

Operating strategies

In Antioch’s model, establishing an early college requires a three-part collaboration of tribes, schools, and colleges.  Antioch begins by hosting a fall orientation that brings together representatives from as many of the six constituent groups as possible.  At the orientation, tasks that need to be completed are clarified, in addition to the technical assistance that Antioch provides, and the expectations for the sites’ work during the upcoming school year.  Antioch provides a planning calendar for use as an implementation  “roadmap.” 

To clarify how to proceed with engagement work, Antioch developed a simple process during the 2002/2003 year.  The three- step model includes 1) “Creating an Engagement Infrastructure,” 2) “Informing Constituents about Early College,” and 3) “Involving Constituents in Designing/Developing Early Colleges.”




Figure 3: Early College Engagement Process
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Antioch models the three-step process for its sites and then supports them in using the same model as appropriate for their needs and communities.  For example, to develop its own institutional capacity, Antioch has employed a community engagement specialist and a policy coordinator both of whom work independently and collaboratively with EC sites in identifying and engaging key stakeholders.  Likewise, the project director works with state officials, and district and college administrators and teachers on school change issues, while the assistant director works with students and schools to create digital stories to engage multiple stakeholders.  

Similar to Antioch, sites are expected to develop their own infrastructural capacity to engage key constituents.  The seven schools have approached this in a variety of ways.  Their strategies have included: 1) dedicating a part of each site coordinator’s role to engagement responsibilities; 2) hiring a family-school coordinator; 3) prioritizing engagement responsibilities among teachers, building and district administrators; 4) working with community volunteers; and 5) reconfiguring the roles of Title VII Indian Education Coordinators at the schools. 

One of Antioch’s goals has been to develop a toolkit to guide communities in their work and eventually other schools in Indian Country wanting to establish early college models.  During the last few months, Antioch has developed new tools to support the formation and work of the new committees.  These serve to structure the engagement efforts. The tools include: 

1. description of the Community Resource Committee process;

2. calendar of committee work that involves a range of engagement activities;   and 

3. draft community member rubric to discuss participant experiences. 

KnowledgeWorks Foundation

KnowledgeWorks Foundation (KWF) is one of Ohio’s largest philanthropic partners in education.  The Foundation provides funding and leadership for education initiatives throughout the State.  KWF is committed to removing barriers to education for all individuals.

KWF is supporting the development of an Ohio-based network of eight early college high schools.  The first early college high school, the Dayton Early College Academy, opened in August 2003.  Two additional schools, located in Youngstown and Lorain,  will open at the beginning of the 2004-2005 school year. 

KWF provides assistance to help empower Ohio Early College High Schools to lead community engagement efforts.  The Foundation defines the purposes of community engagement as:

· Re-establishing the connection between schools and communities, creating more effective schools and healthier neighborhoods; and 

· leading to school facilities that are central to the life and learning of the entire community and that embody community values.

Community engagement design elements

KWF has established 10 principles of community engagement.  These principles were developed based on the experience of the Foundation, practitioners and thought leaders in the field.  Each early college high school funded by KnowledgeWorks Foundation receives training in the principles and develops a plan to implement and sustain the operationalization of the 10 principles.  The principles are:

1. Involve all sectors of the community

2. Ask community to engage on important questions and acknowledge their views and contributions

3. Involve the community early in the process of echs planning

4. Connect with and influence official decisions

5. Offer opportunities for people to gather at convenient and comfortable locations and at a variety of convenient times

6. Consist of more than one meeting

7. Driven by aspirations communities hold for their future

8. Have a learning component that helps build community awareness and knowledge around the subject at hand

9. Allow time in the process to make informed judgments

10. Allow for sustained involvement by community stakeholders

Operating Strategies

The operational strategy for supporting community engagement in the early college partnerships begins with site selection.  KWF provides training for local engagement teams, including tools to facilitate planning and action.

KWF utilizes  a Request for Proposal (RFP) process to select and fund local partnerships for development of an early college high school.  The RFP focuses on community engagement as a major feature of early college design and requires applicants to describe how they will implement the 10 principles of community engagement.  

Upon approval of plans, each local partnerships receive $10,000 funding to support its community engagement plans.  KWF’s ECHSI staff includes a Program Officer for Community Engagement who works with each school’s community:  This person coordinates training and provides ongoing support to the ECHS initiative utilizing The Harwood Institute. More specifically, this staff member works with the local teams in convening community conversations and assuring that the communities’ aspirations and desires are a part of the operating ECHS.  

SECME

SECME is an alliance focusing on Science, Technology, Engineering, and Mathematics (STEM). SECME’s mission is to enlarge and diversify the technical talent “pipeline,” specifically of  historically under-represented, under-served, and differently-abled student populations.  SECME will establish eight new early college high schools” over a three-year period ending  in Fall 2005.  Currently, SECME sponsored schools have opened in Durham, NC and Jacksonville, FL.

All schools will be sited in SECME school districts or planned districts, on or adjacent to SECME member university campuses.  Each will implement a subject-matter theme(s) that reflect rapidly advancing science technology engineering and mathematics (STEM) frontiers and equate to multidisciplinary high-demand career opportunities for graduates. 

SECME’s community engagement strategy is to build school sustainability and science, technology, engineering and mathematics career opportunities for students through local partnerships.  The organization pursues this strategy by supporting the development of local advisory boards, student lifeternships and parent empowerment. 

Community engagement design elements

According to the Year 1 SECME Community Engagement Report (December 2, 2003), the “engagement of higher education, corporate, government and community partners is key to providing the program enhancements and community-based service learning opportunities which make these schools unique and effective” (page 3).


SECME has identified  nine strategic objectives for community engagement

1. Facilitate and enhance mutually beneficial partnerships between higher education and K-12 school districts 

2. Invite and encourage parents and the local community to participate in ECHS development 

3. Organize focus groups, surveys and workshops to acknowledge and incorporate community needs and values in the ECHS program and design 

4. Engage government and corporate partners to enhance learning with real-life, hands-on, learning opportunities through SECME’s existing alliances, newly developed relationships and newly identified funding or partnership opportunities for local partners

5. Facilitate the establishment of a robust (EP)2  program in all ECHS's and ECHS school districts which will engage and empower parents as educators and cheerleaders for their students

6. Provide venues for peer learning among SECME and Gates ECHS intermediaries and partners

7. Engage ECHS students in SECME Summer Institute and other SECME activities which broaden their experiences and enhance science, work, citizenship and life skills

8. Identify key political and community leaders to develop alliances and local partnerships which will champion and help sustain the Early College Movement 

9. Publish and disseminate SECME’s community engagement model

Operating Strategies

The operational strategy for supporting community engagement in the development of early college high schools begins with site selection.  Sites are chosen to implement early college high schools based upon their status as current partners with SECME’s science, technology, engineering or mathematics programs (STEM).  SECME’s  programs are conducted in member postsecondary institutions and school districts throughout the country.  In addition to currently or planning to sponsor SECME STEM programs, each sites includes at least one historically black institution.

Unlike most ECHSI intermediaries that used an RFP process or feasibility study to select sites, SECME chose all eight sites at the beginning of the Early College High School Initiative.  Sites were selected based on current relationships with SECME.

Sites were not awarded grant funding until agreements were reached regarding criteria, including target population, and availability of school facilities.  SECME did not provide planning grants.

SECME’s ECHSI staff includes a full-time community engagement coordinator and part-time parent empowerment coordinator. These staff provide training and materials to assist schools to develop active parent involvement. SECME has developed a parent empowerment, (EP)2.  In addition, the ECHSI director works with local advisory boards to provide guidance and advise on strengthening local partnerships and developing STEM-focused schools.

During the school planning phase, meetings were held with prospective students and their families in each site.  Higher education, and school district officials also attended the meetings and provided information about the early college high school to students and families.  Focus groups were conducted by an external evaluator and involved students, parents, and teachers.  In addition, school district and higher education leaders were asked to complete an “engagement survey.”   Focus group and survey results are used to inform planning and provide planners with feedback from key constituents.

SECME has developed resources to support its community engagement strategies.  These resources include:

Generic ECHS by-laws which foster community engagement principles and provide suggested structure, roles, parameters for authority, committee functions, and administration. Partners are free to revise, append to or to use a completely different model. However, the framework and overarching goals of the institutional-community partnerships are inherent in the document. 

ECHS Implementation Planning Guide (draft form), and planning questions, which potential site partners will prepare prior to the award of the planning year grant. The Guide provides an overview of the Initiative and the SECME proposal, and asks the school district and university to begin to collaborate early in considering key components requirements and their institutions’ ability to commit resources. 

SECME ECHS Advisory Board/Committee Manual to clarify the role and purpose of an Advisory Board, and assist partners in convening and structuring an effective board. In Addition, we have prepared sample advisory participation agreements for board members.

(EP)2  Survey and Handbook for ECHS Counselor or Parent Coordinator to determine parent needs and provide guidelines to build workshops or “Parent Cafes” around the desired themes. 

Community Engagement Goals

Table 2 provides an overview of the goals/principles identified by each intermediary organization for engaging community stakeholders in planning and developing early college high schools.

Each intermediary expresses an explicit goal to involve diverse segments of the community in early college planning and design.  This includes parents, school district, higher education, government, and local community leaders.  The engagement of business and corporate partners is included explicitly among the SECME goals. The goal of parental involvement is inferred  in the goals of all three intermediaries; however, SECME includes engagement in its parent program, (EP)2.

Two intermediaries identified participant learning goals. SECME includes among its goals peer learning among other early college intermediaries. One of KnowledgeWorks’ goals is to include a learning component that “helps build community awareness and knowledge.”  

Intermediaries also include goals that are specific to their focus and the needs of constituents they serve.  For example, Antioch cites literacy as a major goal, reflecting the low levels of student achievement engendered by schools and districts serving Native American youth.  SECME includes a goal for engaging students in activities and opportunities to further career and skill development, through the summer institute and internships (real-life, hands-on learning opportunities).  This goal is consistent with the science, technology, engineering and mathematics internship focus of SECME early college high schools.  KnowledgeWorks has a substantial interest in supporting State-level education policy changes.  One of its goals is to “connect with and influence official decisions.”

The geographic reach of the intermediary may play some role in determining community engagement goals.  For example, SECME is a national organization.  Antioch, while based in Washington State, has received significant interest from other parts of the country in its early college design.  KnowledgeWorks early college program is currently state-based. Antioch and SECME include as a goal the documentation and national dissemination of their approaches.

Table 2:  Goals/Principles for Community Engagement by Early College Intermediary 

	Organization
	Antioch University

(Goals)
	KnowledgeWorks

(Principles)
	SECME

	Community Engagement  Goals/

Principles
	· Inform and involve EC stakeholders

· Institutionalize stakeholder participation

· Address literacy needs of EC students

· Disseminate the EC model nationally

· Project documentation
	· Involve all sectors of the community

· Ask community to engage on important questions and acknowledge their views and contributions

· Connect with and influence official decisions

· Offer opportunities for people to gather at convenient and comfortable locations and at a variety of convenient times

· Consist of more than one meeting

· Driven by aspirations communities hold for their future

· Have a learning component that helps build community awareness and knowledge around the subject at hand

· Allow time in the process to make informed judgments


	· Facilitate and enhance mutually beneficial partnerships between higher education and k-12 school districts

· Invite and encourage parents and the local community to participate in ECHS development

· Organize focus groups, surveys & workshops to acknowledge and incorporate community needs and values in the ECHS program and design

· Engage government and corporate partners to enhance learning with real-life, hands-on, learning opportunities 

· Facilitate the establishment of a robust (EP)2 program in all ECHS’s and ECHS school districts 

· Provide venues for peer learning among SECME and Gates ECHS intermediaries and partners

· Engage ECHS students in SECME Summer Institute and other SECME activities which broaden experience and skills

· Identify key political and community leaders to develop alliances and local partnerships

· Publish/disseminate community engagement model


Two intermediaries include among their goals, specific processes for engagement.  KnowledgeWorks identifies conditions for engagement, including multiple meetings, convenient and comfortable locations and convenient times.  SECME identifies focus groups, surveys and workshops as engagement strategies.

Constituents Engaged

The three intermediaries all used an advisory structure as a primary strategy for engaging community constituents.  In addition, each intermediary includes among its staff, a professional responsible for facilitating and supporting local community engagement.  This person serves as a resource to local planning groups.  

In addition, each site developed a set of tools to support planning and implementation of community engagement strategies. KnowledgeWorks and SECME have utilized community engagement resources developed for other school programs.  However, while Antioch developed new resources, its materials appeared to be the most extensive and comprehensive of the three early college intermediaries.  Antioch has shared its community engagement materials with other intermediaries and schools through the ECHSI extranet (www.earlycolleges.org).  

SECME’s community engagement strategy is based on development of local advisory boards comprising the superintendent of public schools and president or chancellor of the higher education partner, or their designees; curriculum specialists, deans and/or other professors within the appropriate disciplines and the schools of education; parents; business and community partners ; admissions, enrollment managers or registrar representatives from the higher education partner; and others.  SECME staff members serve as ex-officio members.

The advisory boards identify funding, resources, and lifeternship opportunities for early college high school students.  Advisory board members help the school to locate businesses and organizations where students can participate in lifeternships. The lifeternships give students real-world experiences in related career areas and provide options for mentoring relationships with individuals working in science, technology, engineering or mathematics.  Advisory members also raise funds for the early college high school and other assets including materials, printing services, and technology.

SECME’s  parent empowerment program, (EP)2, developed to support parent involvement in SECME’s STEM programs, also provides support to ECHS parents.  Parents receive training, and a variety of materials.  The program helps parents gain the skills and knowledge they need to play an active role in supporting the school.  Each site identifies a part-time parent coordinator.  SECME provides some funding, and each school is expected to assume responsibility for the part-time salary as soon as possible following the implementation year.

The SECME parent coordinator and community engagement coordinator conduct workshops for parent, in addition to workshops offered during SECME’s summer institute.  Workshops empower parents to communicate effectively with school staff and administrators and to participate in ECHS leadership and direction.

Antioch’s EC sites, whether in planning or implementing stages, have six core constituents that need to be engaged if the schools are to be successful and sustainable: State & tribal policy-makers; students, parents & extended family members; Tribal elders, leaders, members  & others; District & school leaders; and higher education partners.

Antioch is currently creating new groups called Community Resource Committees to participate in the design and implementation of the early college high schools.  These groups are chaired by formal or informal tribal leaders and meet at least once quarterly.  Their charge is to guide the school’s policies and procedures and to assist with the integration of culture into its course offerings.  Either the chair or his or her designee are also asked to attend EC planning meetings hosted by the school or college to insure the consistency of tribal input.  To extend the engagement reach, committee members are asked to personally invite at least other tribal members to each meeting. All seven schools have chairs of their Community Resource Committees identified.  The committees will be fully activated during the 2004/2005 school year. 

Antioch contracts with Northwest Regional Educational Laboratory’s for external evaluation of its work.  The relationship with NWREL provides an important mirror of its work and offers guidelines for deepening engagement efforts. 

Each KnowledgeWorks’ ECHS partnership chooses an eight-member community engagement team, five of whom are required (student, parent, teacher, and school and business leaders) and three slots that are chosen by the site to complete the full complement of the community engagement team. Teams participate in training, facilitated by The Harwood Institute. The first cohort of schools 
(Dayton, Youngstown and Lorain) received training during the 2004 ECHS summer institute.  

Training includes assistance in developing plans to integrate 
community engagement into ECHS partnership efforts.  Training also provides teams with a framework for engaging the community in a series of conversations throughout the school year about the Early College model and how the community can co-construct success and sustainability in partnership with the school, district and the higher education partner.

The visioning stage of an Early College High School partnership constitutes a critical time in the life of a new start-up Early College High School venture.  The Visioning Guide is supplied as a tool to help partnerships build the foundation upon which a more detailed design and implementation plan will be built by the design team, instructional leader and the ECHS identified operational staff during the planning year before implementation. 

The primary focus of the Visioning Guide is process-oriented and geared toward assuring that the potential ECHS partners can articulate a common vision of an ECHS, the students to be served, how  key stakeholder support will be developed and sustained, data collection and how progress will be assessed.  The Guide provides direction in establishing a clear understanding of the roles and responsibilities of all participating partners, and most importantly, how they will work together collaboratively to create and implement a successful Early College High School. 

Another resource being planned by KWF is the Ohio ECHS Network extranet web site which will facilitate the sharing of conversations, resources, ideas, and solutions among Early College students, faculty, parents, and businesses. Community engagement will have a strong and visible presence on the Ohio ECHS Network extranet.  The planning for this site is in the initial stages and will involve significant input from ECHS community engagement stakeholders as to how technology can be a tool in achieving CE goals.  The site should be available by the winter of 2004.
Impact of Community Engagement Activities

Each intermediary has designed and supported strategies to engage higher education institutions in planning and implementing early college high schools.  Colleges and universities have responded with, among other contributions, reduced tuition for ECHS students and free classroom and administrative space.  Other community stakeholders have provided significant support as well, including scholarships to pay for students’ tuition, sites for student internships, and enrichment programs to prepare students for success in college-level work.  Each intermediary has initiated evaluation activities to assess the degree and impact of engagement.  While these efforts will be reported in future reports, there are early indications of the success of community engagement strategies.  

Table 3 summarizes major contributions that have accrued to early college high schools through the community engagement work conducted by intermediaries and local partnerships.

Table 3:  Examples of How Intermediaries Engage Community Stakeholders

	EC Intermediary
	Community Contribution
	Stakeholders Engaged

	Antioch University
	Policy changes

Scholarship funding

Development of culturally relevant curricula
	State policy makers

Tribal organizations

Tribal organizations, individuals, higher education

	KnowledgeWorks 
	Tutoring

Scholarship Funding


	Higher education

Local business, community organizations

& agencies

	SECME
	Job training program 

Internships with transportation agencies

Fundraising

Academic coaching
	Higher education

Local agencies

Advisory committee, parent organization

Parent organization, higher education








8 Characteristics of Community Engagement 


Partners:


See their present and future well-being as inextricably linked;





Collaboratively plan and design mutually beneficial programs and outcomes;





Engage in reciprocal learning;





Respect the history, culture, knowledge, and wisdom of one another;





Create structures that promote open communication and equity among one another;





Have high expectations for their performance and involvement with one another;





Value and promote diversity; and 





Regularly conduct a joint assessment of their partnership and report results.





Source: W.K. Kellogg Foundation (1991). Engagement in Youth & Education Programming. Battle Creek, MI. 
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SECME invited educators, parents and community members to collaborate in the design and leadership of the ECHS
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